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5:‘%;’ Supporting Multilingual Classrooms 2?%;’ Vitejte!
J1o6po mo:kaioBars!

Welcome!

i

Willkommen!

SUPPORTING SUPPORTING

08.30-09.00 Registration

09.00-10.00  Official opening of the seminar and introduction of
the ECML

10.00-10.30  Getting to know each other

10.30-11.00  Coffee break

11.00-12.30  Teachers’ attitudes towards multilingual classes
12.30-14.00 Lunch break

14.00.-15.30 Learning and teaching in a multilingual environment
15.30-16.00  Coffee break

16.00-17.30  Supporting the development of academic language in
all subjects

17.30 -18.00 Feedback and Welcome drink
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:9%~ Welcome to our workshop! ‘?%;’ y suitcase

. + Individuall
* |cebreaker: Treasure Hunt My expectations * In small groups
5 « Plenary (results)

SUPPORTING SUPPORTING

>s%’ pauza na kavu 24
ey sos caife st

coffee break _
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;%Teachers' democratic attitudes ;ﬂfzf Assessing democratic practices
A’ towards multilingual classrooms L

uLri ULTILINGY
Las

7
TILINGUAL
LASSROOMS

in our classrooms
Goal:

To help teachers assess their own experiences on
democratic culture lived in the past and in th esent at

SUPPORTING SUPPORTING

Activity 1: Metaphors *NX Activity 2: Playing cards

4. Tell your partner your metaphors (for example, a
dolphin, a bus driver) and explain what those

« Form groups of four
* You get a deck of cards turned face down. The
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. Each member reads his/he

Activity 3: Role play

Choose one of the 4 cards you have got to role play
in a real situation that card.

SUPPORTING
7

poledni prestavka
am léin
lunch break

SUPPORTING

SUPPORTING

Two children’s experiences

My teacher taught me English when she could fit it into

the day, sometimes over lunch. She taught me words in

English and asked me to teach her words in Spa
Once he learned <

ish.
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+&2 Do educational systems “police“ up ,"%, Visible and invisible
)

cultural and linguistic diversity? ’ bi-/plurilingualism in your
SR v X : g professional context

NGUAL
ooMs

SSROOMS

Exchange your ideas in small

SUPPORTING SUPPORTING

2%5' Functional plurilingualism 2%’ Plurilingual repertoires

MULTIL My
oL L

y LN
SROOMS

i = Educational goal :
. Tarieted development of specific competences
(= those needed to use language in a natural context)
« Continuous s{tilf)port by the development of individual
language profiles

Please colour the silhouette and create a
poster with the title ,My Languages and Me“:

« Think of languages and dialects that you
ak , lang des of s i

guage form

W ksl Landessprache sis

O zueie Landessprache

 Engisoh

B dite Londessprache
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<&z Drawing one‘s
language portrayal

Which languages, language forms and modes of speaking
are important in your life?

SUPPORTING

Sharing together

Please have a look at the portrayals in
small groups, present them to each
other and discuss:

What strikes a

An example

]

SUPPORTING
X

<&z Reflective dimension of
language biographical work

Various topics can be reflected:

« Emotions related to languages and cultures: affective and cultural
dimension of language(s)

» Values and variations in language(s) use
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*[¢ The power of languages W.’ Role of language in education

1. Language(s) enable(s) children to get access to . .
education and in turn education gives access to The close interweaving between languages and

cultures should be emphasized in education.

language(s).

SUPPORTING SUPPORTING
X

PEPELINO, a portfolio with
focus on plurilingual education

Il Taking account of the way in
which young children acquire
languages

+ Language biographies - S——
s
: ht_tp:[[www.univie.c.at[ie[

IEER R IRIBIERERER
PREIIEGIRIIIEGY
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Making the unseen visible:

Linguistic landscape research
http://multilingual.uni-graz.at/

2. Making the unseen visible:
experiences of Moise

https://www.youtube.com/watch?
v=16YOHA]jLKYI&feature=player_embedded

Observation:

SUPPORTING SUPPORTING

. How can learner’s resources e

3% k . =%’ Thinking about our students
.4 be taken into account in the
S classroom? """ What do you guess? Which percentage of the pupils in
° your professional context ...
Plea'se come together in groups and reflect on the 1. speaks the lan: et aclinalingasiiais

language?
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;%Z, Linguistic and cultural .&z International networks for
.. diversity is normal ! .. A’ migration and education
« With our languages we associate emotions, experiences, - Some examples: * Translanguaging:

memories and people.

Practice Briefs for
0O ng Educators

NE pauza na kavu 35
il sos caife
coffee break
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%’ Didactical approaches and models ‘%, Translanguaging is...
... for bilingual/plurilingual education

LINGUAL
SSROOMS
"

noLl
cL

Li muLTi
Ssaon cLa

1. Do you know/refer to approaches for plurilingual education in .. the deployment ofa Speaker s full llngulstlc
your professional field? repertmre without regard for watchful adherence

2. Approaches recommended by tntermational RSS2 to the soc1ally and p011t1cally defined boundaries of

SUPPORTING SUPPORTING

~ " Translanguaging and

R . <32

‘%” More about translanguaging X identity texts

SRR S (Cummins, 2006; Cummins & Early, 2010)
To go further: Identity texts are .

...“the products of students creatlve work or

- Translanguaging: Practlce Bnefs fo Educators
Joanna Yip & Ofelia Ga

10
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)% Comparing languages
WULTILINGUAL
t1erev - Lately there have been published (for the Austrian,
German and Swiss context) some books with information
about the most migration taking into
account:

. m.fom:atmn about cou.ntnes, school systems, history

surPPORTING SR

-%’ Comparing languages W’ Differences between languages

Ny
cL

ULTILINGUAL
ASSROOMS

« Phonological differences:

Look at the video! St[ifsls)ed syll?)bs in wordfs, opealed/ closed
" _ _ syllabs, combinations of sounds
https://www.youtube.com/v/8WfCf OrNOE?autoplay=1&rel=0 . Morphological dlﬂ'erences.

(from 02:18)

sort of casus assignmen

11
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{02 9 o 82 q 0
=\ Focu.s on learning process: “NA What is academic language?
witvi Austin‘s butterfly R

« https://www.youtube.com/watch?v=hqhiMRWZjms sSprache im Unterricht ist wie ein

— Werkzeug, das man gebraucht, wihrend
0 teachers, S miede

S 110 [] N1

we often accep

SUPPORTING SUPPORTING

- . ~N7, ey
What is academic language? =% BICS and CALP ==
res s R
B Definition (Cummins): Somet_ oo
https://www.youtube.com/watch?v=N- i p.'f%;a
JvqObf5qk&t=172s

Basic

+ Sprache des
Lerens

+ didaktisch ge-
nutzteSprache  machte Sprache
« einzelsprach-  » schulische.
liche Ressource  Tradition

12
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BICS and CALP

J. Cummins, 1979

Model of Language Interdependence ' Student Support Schema
COGNITIVE DOMAIN LANGUAGE PROCESSES RS T o e s ek

Knowledge

Vocabulary Teiephone Conversation.
Grammar

apparent)

(Not
immediately
apparent)

Language Proficiency.

SUPPORTING
AY

55 %,, From everyday language to
i . 13 years old pupils
academic language b g years ol pupl

2. Report made orally by experiment

apupil after an on der Handlungssprache zur
YT Bildungssprache

. Drei Zlhnjlhrlqa sprochen und handsln bef einem Versuch:

Das , e3 gehinicht .. es beweg! sch nicht . versuch das
das nicht ... das geht nicht, es ist kein Metal

.. gehen richtig schnell .. jetzt probier das mal.

rsuc
einen Blerthanshizer an paa
. der Magnet hat die Stecknsdsl nicht
angezogen, aber er hat den Bleistifianspitzer und die Eisenspane
angezogen ... er hat das lek nicht angezogen.
. Schriftlicher Bericht derselben Schiilerin:
Mit unserem Experiment soliten wir herausfinden, was ein Magnet anzieht.
Wi fanden heraus, dass ein Magnel einge Arten'von Metall anzieht. Er zog
die Efsenepane an, aber nicht die Stecknadel. Er zog auch Dinge nicht an,
die nicht Metall
‘ext aus dem Leh
o Magnet o 5oy Sk Metll,das von einem unsichtbaren Feld umgeben
ist, welches auf m: mag etlschas Waterial wirkt. Der Magnet kann
Stlick Eisen anziel n, weil sein magnetisches Feld in das Mela\lmel&l und
s vuruber?ehend Tagnetisch macht. Magnetische Anzishung enisieht nur
mit Materialien aus Eisen, Kobalt oder Nicl

ine Schiilerin bcm:shm -nschllmnﬂ iiber den Ver
versuct
n

—

report written by a pupil

4. Text from a textbook

SUPPORTING
A Y

¢ How do we help learners
it develop languaging?
Pluriliteracies, ECML: http://pluriliteracies.ecml.at/en-us/

*+ “How do I know you know until I hear what you say,
read what you write or see what you show me in an
appropnate way?

SUPPORTING

CLIL: Using language to learn
and learning to use language

* A 4Cs teaching framework

eI COMMUNICATION
re-conceptualisation of Language
language from language learni learming

CLIL linguistic'
Progr

Language and language using Language
through

learning learning

13
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Y If you want to know more....
.. CLIL and Pluriliteracies

Publication: Language, Culture
and Curriculum - Online
Journal, Routledge edition
Artlcle Aplunl' eracies

SUPPORTING
AY

%z Scaffolding, a key competence
"X for teachers

""This sociocultural approach to learning recognizes that with assistance,

learners can reach beyond what they can do unaided, participate in

new situations, and take on new roles. [...] This assisted performance is

encapsulated in Vygotsky's notion of the zone of proximal development,

or ZPD, which descnbes the 'gap' between what learners can do a.lone and
e sk Ch ed h

1pport=
ding

Level of
challenge

Level of
competence

. 1th support ‘
Boredom

SUPPORTING
X

s Macro-scaffolding
(Gibbons 2002, Kniffka 2010)
* Needs analysis, e.g.
difficulties in a written
text

* Knowledge and

Different levels of scaffolding

Micro-scaffolding

'({&aﬂc}u%:nterachon

« active listening to
pupils’ talk
* Reform

SUPPORTING

! Study. U-V.In
Teaching the language of xm&‘: wﬁ

of g in the context of diversity:
Study materials for teacher development

14
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= Reflection P —
' 3 Summarising

SUPPORTING SUPPORTING

09.00-10.30 Adapting teaching materials for multilingual
classrooms

10.30-11.00 Coffee break

11.00-12.30 Formative assessment in plurilingual education

12.30-13.15 Farewell break
13.15-14-45 Supporting multilingualism in one's own institution
14.45-15.00 Closing and evaluation

15
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Language dimensions in
learning and teaching subjects

sSprachbewusster Unterricht“:
teaching method with language-aware features (focus on
academic language in language of schooling)

Requested language dimensions in school
1. On general level
2. On domain- and subject specific level

« National educational standards

+ Subject specific curricula

3. On teaching and operational level

SUPPORTING
AY

:%': Language demand
in subject lessons

+ Language functions (operators, etc): remember
Bloom's taxonomy!

Fields of com{)etencies in a specific subject
(scientific knowledge as such, acquisition o

E1 Students describe phenomena and lead
them back to common physical contexts
E2 Students select data and information from
different sources to process the tasks ...

[E6 Students propose hypotheses on basis of
simple examples

E10 Students assess the validity of empirical
and their i

SUPPORTING
A Y

2. Bridging the gap between school

Teachers should
know how to
devolop our
academic language

in all subjects!

means Sing
awareness of tea
< Analysis framework

©Tanja Tajmel 2012

SUPPORTING
AY

Let‘s make an experiment!
The students observe and

describe a phenomenon.

Which linguistic means are necessary
to describe this phenomenon

precisely?
You will recognise it immediatily, |-l )
when lyou take the students up

Observe the phenomenon!

16
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2y~ Role of language in subject
teaching

ohne Vokabeln mit Vokabeln

» Exchange your
impressions!

What did you miss

als das diess Becher mit Stein | als das GefdR mit Wasser gefiilt
gefillt ist, ist das stein leichter |ist und den Stein etwas
geworden als die andere eingetaucht haben wurde das
KleiderBiigel schrég und das
wurde schwerer als
der Stein, der Zeiger Bewegte
sich nach links und das Stein

hebte sich etwas.

©Tanja Tajmel 2011

.z Language-aware teaching
‘I & .
“X° practice
" Preparation of teaching lessons:
The teacher 16 standara ) doscrbing rerommena o
Pase he Basic concept: interaction, buoyant force
anticipates t | R o ng

Astone i i on
the other side there are weights hanging. The stone
3 is y weigh i
ipped ir 5 i and
the coathanger is inclined.

Relevant linguistic
means: - stone, coathanger, weights, horizontal,
4. -word level inclined, to dip into, to Iift, light , heavy, ...
- senctence level - conditional clause, passiv form

~text level

The students describe an experiment to
force by using general terms, such as

5. Modified and extended b it
weights, inclined, to dip into, light — heavy, ...

educational standard

:%’ Identified language demand

(beam) balance coathanger

balance beam |

| weight(-s)

to submerge... balance

todipin ...

light - heavy

horizontal - inclined - uprigh|
zontal - inglin f

o In: Tajmel, Tanja and Start, Kiaus.
Waxmann,

SUPPORTING
X

From BICS to CALP =

Look at the short
video:

https://www.youtube.com/watch?v=p-

cWCHp1WVI

17
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;%& Earthworm locomotion
N

,EEarthwornw move along by waves of muscular contraction traveling
ack along the body. Extra grip is given by short, backwardly-pointing
bristles (setae), which can be pushed out as re;.]uzred. There are four pairs
of setae on each segment, except the first and last. The setae also serve to
anchor the worm in its burrow, which is why it can be extremely difficult
lt]o pull aworm out of the ground.“

b 2 brary.con 2

WWW.I0

z,'%.:Precise formulation of language need
by means of a grid...

MULTILIN
CLASSRO

jsanderungen mit dem

e f P A Die Schalerinnen und Schaler argumentieren
ow to tormulf\te the answer ?hat I el
am expecting as a teacher? Kisfbeo
I

needed to formulate the ar

SUPPORTING
N Kl | Thema: |
-

Beschreibe die Bewegung eines kriechenden Regenwurms.

mindlich schriftlich
Textarbeit beschreiben

Auf-
stellung
Operator
Sprach-

Die Bewegung des Regenwurms erfolgt durch zwei Muskeln. Durch
Zusammenziehen des Ringmuskels wird er lénger, zieht er den
Langsmuskel zusammen, wird er kiirzer. Dies wiederholt sich. Mit
den Borsten halt er sich fest. (auch: Borsten verhindern das Zu-
rickrutschen)

Earthworm
omotion

- ——

Ausformulierter

« Fachwrter: Ringmuskel, Langsmuskulatur, Borsten
* Komposita: Regenwurm

« Nominalisierung:

* Partizipialattribut: Abkiirzung: usw.

« trennbare Verben: zusammenziehen,

Sprachliche Mittel
Wortebene.

© Komparativ: lnger, kiirzer

SUPPORTING

:%’ How to scaffold?

ny
L

L
‘Which technics, .

18
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;% Scaffolding in natural sciences

Look at the videos:
How did both teachers plan the lesson

SUPPORTING

A Y o 7
::{# Language in textbooks
Choose one lesson in a textbook and look at j:
the language:

* What could be difficult for the pupils? =
+ Think of a pupil with migration background: ]
What could be specially difficult for her/him

SUPPORTING

- 4/ 2

G pauza na kavu
sos caife

coffee break

SUPPORTING
X

19
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- %‘2’ How to check the language
.. skills of my students?

Sprachenbaum

SUPPORTING

;’%fgf My students and their
.4’ language repertoire

A
ROOMS

/m language

+ Think of one of your sl clover leaf
multilingual students —

a) Roots: Which languages do your
pupils speak?

- o Which language

SUPPORTING SUPPORTING

+xy# Reflection on one‘s own practi =802 e E
SN el icCLOILO Olie 8 OWILDractice “NA& Teachability hypothesis

\ . . .
w7, Short discussion in groups i

i

= The evaluaton of language skills is very important. “Is language teachable?”
= Estimating language skills is easy to me.
= I could estimate the language skills o

20
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<&z Assessment in multilingual
.. classrooms

1) What is the objective in assessing the language
competence of my learners?

2) What has to be taken into accoun

;% Observing and asssessing
specific language skills

LTILINGUAL
ASSROOMS

« Languageisa

comprehensive
resource of

Diskursive
BQ

SUPPORTING

Complex development of
language skills

science

Sprachwissen
communication kompetentes
Z Sprachhandeln

(Cummins 1979) inSchuleund

SUPPORTING

+&z Language diagnostic in
multilingual settings
Types of tools (Doll 2012)

* testing: tests

profile analysis

school career >

21
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¢ Different goals for language
- diagnostic

Selective assessment Inclusive assessment

* Mostly in transition

SUPPORTING

&% Different kinds of tools

Estimation
method

Observation - eispet: ‘Nveaubeschveibungen DaZ”

« Nachteil: sehe subjekti (Beobachtungsfehler)

- z quasinatinchen feien Sprachproben
Profile H iS5, o oeet
B enorderpris
Nachtei: a

+Beispil:ise Daz (kombiniertes Vefatren)

Screening

SUPPORTING

+ &2 What to ask yourself before
.. assessing language proficiency?

Key questions:

Y What goals should be

achieved when I assess
language proficiency?

@ What is my target group? \

Ziel-

With which linguistic Ressourcen gruppe
@ challenges do my pupils

have to deal with? -
Y Which language skills

should be assessed? sprachiiche

Fertigkeiten

° What resources are at my

disposal?

SUPPORTING
X

Tools for profile analysis in

the context of migration
Standardized instr \¢
+ HAVAS 5 (used in thediloungest cohort, Reicl}]{Roth 2004)
s

KATZE UND VOGEL.

———

designed to assess children’s oral language skil

+ Tulpenbeet (11-year-olds, Reich/Roth/Gantefort 2008)
designed to assess the written academic language skills

+ Bumerang (15-year-olds, Reich/Roth/D

22
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%z What are assessment and
observation tools?

,Eine Momentaufnahme in Bezug auf
komplexe, keineswegs einlinige
D ! esse. d ~h die o1 3 % o

If you need help for
understanding the
definition in

SUPPORTI

Y7

NG

“X* Observation Tools

» Description: collecting information on the
individual level of language achievement by criteria-
led and systematic observations in (ordi

SUPPORTING

USB DaZzZ

Unterrichtsbegleltende

+ = ,Unterrichtsbegleitende Sprachsiandsbecbechlung
Sprachstandsbeobachtung

Deutsch als Zweitsprache

SUPPORTI

NG

¢ Second language acquisition

Basics

 Sequences in language acquisition with

focus on German as a second language

23
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Verb position in declarative
sentences

complex
adjunct with

part v
forms

two-part verb
forms

eI 5 ‘
el position

SUPPORTING
A

Features of academic language
are specific to each language

s,
Why didn t you tell me? Why can’ she

Why did she cat that? What will you do?
Peter likes bananss.

-ing
Plural —s (Nour)
Poss —s (Noun)

1 show you my garden. This s your pencil.
Mary called him.

Words
Formulse

K Contral
How are you? Where is X2 Whats your|

SUPPORTING

Analysing pupils‘ written
productions

1. Work in pair:

- Choose one text written by one of your pupils and observe the
language
" »

SUPPORTING

poledni pirestavka

lunch break

am loin

24
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2 Supporting multiligualism in
» ¢ our professional context

ble the

Day 2 anguag ; of the learners

ffolding

Promoti

Working with teachers’s

awareness
own attitudes

SUPPORTING

What would we like to change?

Students | Teachers | Director | Families |Authorities

r institution.

25
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P
)5%' Cnacubo! Diky! Paldies!

MuLTiLINGuAL

i 5 |
ci beaucoup! Enaronapaml

Muito obrigado!

Tack!

Dank je wel!

26



